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Abstract
With the present paper, we intend to actually emphasize how a subject in a field applied to philosophy, the philosophy for
children, could contribute to the process of the development of youth’s thinking. Our proposal does not envisage philosophy
as most of the people understand it, as a body void of prefabricated ideas: we are approaching the act of philosophizing. This
is not the exclusive property of those who call themselves “philosophers”, but it is typical to the human nature. We would like
to show how the philosophy for children could represent an excellent exercise for the young mind, an effective form of
research of world’s grounds.
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1. Introduction
In our previous study, presented at Edu-World 2010, we approached the role to be played by philosophy in the
extensive process of the educational reform, of the professional training of the future specialist, and that of the
good citizen in a democratic society. We also attempted a comparative analysis of how philosophy is perceived
and valued, in its many forms of expression. Our first finding was that philosophy, and other elements of its
subsequent cultural universe, generally takes a leading position in the advanced educational systems.
Unfortunately, the other conclusion was that, in the Romanian educational system, philosophy is hardly required
to contribute to the building of a better city. We identified two types of causes which could be responsible for the
fact that our educational system does not fully recognize that philosophy is an obvious background to the
understanding of the science, technology and society problems. On the one hand, we have found that both the
initiators of the Romanian school reforms as well as the professionals in this field do not appreciate the utility of a
philosophical approach: the main goal of this intellectual pursuit is to refine and ennoble the human mind. On the
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other hand, we have concluded that our philosophers take little interest in the problems and the education of
ordinary people and they only take comfort in the research of some abstract matters.
In the present article, we would like to show that philosophy, used in an adequate form, can bring a significant
contribution to the process of development of thinking for primary school pupils. When we speak about
philosophy, we obviously do not refer to any corpus of esoteric and abstract writings to which we aim to
introduce even the youngest pupils. In other words, we do not refer here to some new elitist formula of
philosophy, but to the philosophy for children. It is easy to formulate our argument. If we are to take into account
Plato’s statement that philosophy is rooted in wonder, and that in childhood, as we all remember, we used to be
fascinated by the mysteries and wonders of the surrounding world, than we can conclude that young people have
an innate philosophical curiosity. Therefore, we may consider that, in a broad sense, children are born proto-
philosophers. In fact, the most commonly used question in childhood is ‘why?’. This question arises and
continually nurtures the philosophical search, the future judgments and complex mental experiments.
Unfortunately, teachers often do everything to dispel this kind of vital fuel that feeds the brave imagination of
the young human being. On the contrary, we will show that it is good to exploit this innate inclination of children
and that the philosophy for children deserves to be introduced in primary and secondary school courses as an
efficient tool for developing the independence of thinking, the listening and speaking skills, children’ creativity
and curiosity. We also consider that, in order to be able to open and lead philosophical discussions with the pupils,
teachers do not actually need formal instruction in philosophy. In fact, philosophy is, by definition, one of the
most flexible intellectual concerns of the human being in general, and we can approach it from various angles and
its major topics can be adapted to the multiple preoccupations of an era. Therefore, contrary to the popular belief,
we consider that, at any time, one can organise and lead interesting discussions, based on evident philosophical
ideas, and this can be done not only with experimented interlocutors but also with the youngest pupils.
2. Globalization and necessity of a new paradigm in education
The globalization and the modernization that the world is facing nowadays generate a number of challenges
for individuals and the society. The enhancement of the interpersonal connections, the rapid technological
changes and the huge volume of information represent just a few of the factors that contribute to producing truly
dramatic changes. In this increasingly globalized world, people compete locally and internationally. If we are to
think that the capitalist system is almost generalized at a universal level, and that advanced technologies are
introduced, without restrictions, by multinational companies in almost every state of the world, it is obvious that
all competition today goes around human capital and benefits of the knowledge. The rapid technological changes
do not affect people equally. Thus, the more work becomes a routine, the higher the chance for it to be taken over
by automated machines, and this makes the professions that are performed solely by human hands to be more
limited in number. Further automation and deployment of new technologies reduce labour market demand for the
workers able to perform only routine tasks, and this also leads to an increasing demand for people capable to
carry out innovative and creative intellectual work. This means that we need young people to be trained especially
for advanced knowledge-based professions.
The new dynamics of the economy requires governments to rapidly improve the educational systems so that
they become globally competitive and provide real opportunities for graduates on the labour market. More
precisely, the main objective of current reforms of the educational systems is to provide an education that enables
a graduate to become a ‘worker’ in the field of knowledge. It is only through advanced education that we can
achieve a high level of skills essentially required for solving unparalleled and complex problems. Today’s
professionals must be able to summarize the essential from a variety of sources, to extract new ideas from the
information that computers cannot summarize, to become leaders and be able to make the best decisions as fast as
possible. These are the defining elements of the current professional training, the only issues that cannot be
digitized, outsourced and performed by automatic machines. Therefore, education is currently facing a big
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challenge. As Lipman (2003) emphasizes, due to the result of a continuous revolution in the field of knowledge,
school risks to provide only single-use instruction, with the sole purpose of passing an examination or getting a
graduation diploma that the owner hopes to use on the labour market, but being equipped with too few skills to fit
the needs of our times. “Once a test has been taken, the knowledge needed for it can be forgotten with no more
regret than one has in throwing away the paper cup.” [1] The rising unemployment among young people and the
fact that the employees are not practicing in the field of their study represent the most eloquent evidence in this
matter. Since we cannot accept the idea that school could provide something we can easily dispense, then we
must militate for asserting a new paradigm in education, where there is less memorizing and drills, and more
active learning, discovery techniques, differentiated teaching, lifelong learning and independent character
building through innovative approaches to teaching and stimulating thinking. Philosophy in general, and more
specifically the philosophy for children can be one of the most valuable tools that we may use to train young
learners in order to be able to cope with the current rapid changes and to acquire the ability to learn, and to
permanently adopt and implement what is important.
3. Philosophy as a means of training thinking skills
The profound changes entailed by the global economy and society, as we mentioned previously, lead to the
gradual redefinition of the concept of ‘a practical person’, one who appreciates and is exclusively concerned with
obtaining material goods and is interested in nourishing the body, forgetting the need to feed the mind. [2] The
one we very easily call ‘a practical person’ and that we assume to automatically have ‘a practical thinking’ turns
out to be a character who is guided by opinions and recipes learnt from others, tacitly and by imitation, rather than
by profound reflections on things and phenomena belonging to the concrete world. Frequently, the one who acts
apart from the frame of a prefabricated scheme, apart from a routine, is label as lacking practicality. In fact, this
way of understanding the concept of ‘a practical person’ is not only profoundly wrong but also in obvious
disagreement with the profile that the ‘resident’ of the society of knowledge should have. After all, it is hard to
believe that the so-called ‘practical person’ of this society could be the one who constantly eliminates thinking or
reflection from the material world equation. The material world and the world of thinking are and shall remain in
an inseparable symbiosis. The one who understands that the concrete material world also depends on the world of
thinking, no longer believes that practical thinking can exist apart from thinking, reflection itself. Moreover, the
practical thinking is nothing else than thinking adapted to the complex relation with the outside world and thus
the school being the first institution called to handle the training of such thinking. Philosophy represents one of
the most important subjects that can help us achieve this goal and it may not only be introduced during adulthood,
as most people believe, but also when the process of learning to think starts, in the early school years.
When Kant was analyzing the Enlightenment or the Age of Reason, he was asking us to dare think about the
world using our own minds in order to be able to liberate ourselves from the ‘state of minority’ we are in.
Minority represents the incapacity of using one’s own thinking, the need to always be led, guided by another.
Under these circumstances, we might ask ourselves, along with Lipman, “can we educate for reasonableness
without educating for thinking?” Or, in other words, can we now accept an educational formula synthetically
described as “schooling without thinking”?[3] As the natural answer to these questions can only be a negative
one, then all we can do is to identify why philosophy in general, and the philosophy for children in particular, can
contribute decisively to train the human being for a knowledge-based society, and move from the paradigm of a
school based on “teaching for learning” to that of “teaching for thinking”. [4] We evidently do not claim here that
the first educational model wouldn’t have been preoccupied with the development of pupils’ thinking; it is just
that this model, as more and more specialists consider, has proved to be deficient and less adequate for the new
challenges of a society based on advanced knowledge. On the contrary, the second model, mainly defined through
critical thinking, has already taken the first place in the pedagogues’ preoccupations of more developed countries.
Lipman considers that “we are much better off construing critical thinking as nurturing in students a tentative
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skepticism than as nurturing in them a set of beliefs of dubious long-term reliability. Critical thinking can help us
decide what claims not to believe.”[5] The term „teaching for thinking” aims to emphasize that the development
of a reflexive thinking, flexible and creative, has become the new main objective for educating the young
generation, which means that thinking is no longer seen as an appendage, as a means for the understanding,
learning and reinforcement of a knowledge developed by previous generations.
Among the main features and specific approaches to philosophy, that actually confer philosophy a key position
in the new paradigm of a school focused on “teaching for thinking”, we mention the following: a) philosophy
lays stress on indentifying new issues; b) philosophy highlights the positive role of the error in knowledge; c) in
philosophy, it is not only the truth that matters, but also the process of reaching it; d) philosophy is constantly
searching for multiple solutions to the same problem; e) in philosophy, the accuracy of thinking (vertical
thinking) is as important as its creativity (lateral thinking); f) a main feature of philosophy is the constant effort to
see the world from different perspectives; g) the philosophical thinking is constantly concerned with the erosion
of prejudices and mental clichés; i) philosophy has the capacity of reuniting the vast field of knowledge, allowing
for inter and multidisciplinary connections.
4. The philosophy for children, an ideal tool to stimulate the thinking skills
We are now referring to the philosophy for children as a form of philosophy applied to the educational process.
We can talk about the philosophy for children from two perspectives. To begin with, we refer to the philosophy
for children as a subject to be taught in elementary school. We believe that if we are to make this suggestion for
the Romanian educational system, we would promptly receive the following answer: primary and secondary
school pupils are not equipped with the cognitive capacity to benefit from philosophical training. In other words,
philosophy can only be approached by those who have reached adulthood and already have a large experience in
knowledge. “The hope is that with old age comes the wisdom that is taken to be characteristic of the
philosopher.” [6] However, we consider with Wartenberg (2009), it erroneous to regard philosophy as a field of
study which can only be approached by adults as it “comes naturally to the young and needs to be viewed as
something they can legitimately pursue, so we should foster their interest rather than snuff it out.” [7]
There are countries where the efforts to extensively introduce this field of study in education are beginning to
show their results. More precisely, in more than 25 states, the philosophy for children is now in the school
curricula. One of these is Canada (especially Ontario), although here, as well as in all the other North American
states, the educational climate is mainly pragmatic. In Canada, the leader in education start by assuming that
teaching this discipline would bring a series of benefits to the children, as well as to the teachers, the economy
and the society. Accordingly, the first will acquire critical thinking skills, of reasoning and correct judgment and
learn to approach more thoughtfully the written texts and the arguments formulated by themselves or by their
interlocutors. Secondly, the teachers at higher educational levels will notice an enhancement of their pupils’ skills
for logical thinking, for analyzing and summarizing, due to the philosophy for children. Furthermore, the
employers will notice that young employees are more open-minded; they can solve problems and offer alternative
solutions and they do not find it difficult to adapt to the new technologies. Finally, the governments and the
society will also benefit as young citizens, trained as mentioned before, will better understand social and
economical problems, they will be more resistant to the demagogic political offers and show a positive skepticism
as they appreciate more rational and stimulating dialogues, all these elements being essential for building an
authentic democracy.
Although the advantages of teaching the philosophy for children in the Romanian secondary school are more
than obvious, we find it hard to believe that, at least during the present state of the national educational reform,
the idea of introducing it in the school curricula would be accepted, be it as an optional subject. Under these
circumstances, we can consider the second approach, the one which implies that the philosophy for children
should be introduced as a new school subject, along with language and communication, mathematics, science and
arts. This time we refer to the possibility that the philosophy for children will become a means in the didactic
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process, a way of teaching and a method of “dialogical reflection” [8], mainly aimed at developing primary and
secondary school pupils’ critical thinking, which is also flexible and creative. In this case, a classroom activity,
instead of focusing on approaching well-known philosophical topics, should lay stress on discussing various
subjects, basically non-philosophical, that can be part of the learning units recommended in the syllabus.
However, these discussions should follow the stimulating style and manner of a philosophical debate. This kind
of lessons are usually quite appealing and effective as the philosophical exercise is a free one and does not entail
rote learning of specific information. During lessons conducted in primary school we can use different texts that
can be found in children’s books, such as fairytales and stories. Moreover, we can suggest many other topics or
texts that belong to different fields of study such as mathematics, natural science, or arts. The whole didactic
material described above should be well prepared and structured by the teacher in advance so as to generate the
most interesting philosophical discussions between pupils. Although the teacher encourages children to speak
freely and thus valuing their imagination, he/she would never forget to concentrate on the intellectual rigour, on
asking children to express their ideas clearly, on the accuracy of their arguments or counterarguments. The
intellectual rigour, which is specific to philosophy, would not diminish the value and effectiveness of these
lessons because the group of pupils represents a social and emotional means which helps to increase their creative
thinking and each child’s imagination. The supporters of the introduction of the philosophy for children called
this kind of debate as a “community of inquiry”. We also believe that the philosophy for children represents one of
the most effective tools for converting normal classes into small communities of inquiry, „in which the students
can generate and exchange ideas, clarify concepts, develop hypotheses, weigh possible consequences, and in
general deliberate reasonably together while learning to enjoy their intellectual interdependence.”[9]
5. Conclusion
All that has been previously pointed out in this article, lead us to the conclusion that the philosophy for
children, and respectively the method of philosophy with children, could significantly contribute to stimulate their
creative and reflexive thinking. There is one question left to ask: can teachers cope with this kind of lessons? The
question is reasonable as the reality shows us that it is not the age and the children’ small life experience and
knowledge, that constitutes an obstacle in introducing philosophy in primary school, but it is the teachers’ fault.
The main cause for most of them to express their skepticism about teaching this subject comes from the fact that
they themselves do not have any knowledge in the field of philosophy, and that they are not willing to approach
this matter. But, as we have noticed, teachers may be able to conduct different lessons following the method of
the philosophy with children, by creating proper environments for authentic debates, where pupils can learn to
define terms, to ask questions, to formulate arguments and counterarguments, to solve their disputes, to negotiate,
to respect others’ opinions, etc. Following this path, teachers will only reach the main objective of the present
educational reform (the student-centred learning approach). The universities or other institutions can train the
future teachers as well as provide in-service training courses.
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